
A P P L Y I N G  T H E O R Y  T O  T H E  C L A S S R O O M

Walking into English II:



To remind…

 To acquire the phonological 
rules/segements/relationships of a language 
depends on….
 The quantity of input (kids need lots of inputs (examplars) to 

deduce phonological tendencies).
 The quality of input, kids should be able to deduce some rules 

from the inputs their given.



The input…

 Doesn’t have to be 100% intelligible. Kids can deduce 
phonological information even if they don’t 
comprehend the word.

 In groups, listen to the following interview in Danish.
 https://www.youtube.com/watch?v=RcsdtuYN9_o
 How much information can you get?
 How many different consonant/vowels can you 

identify? 
 Does Danish permit complex consonant sequences?

https://www.youtube.com/watch?v=RcsdtuYN9_o


Remember, it’s natural for children…

 To receive lots of input they’re not cognitively ready 
to understand…but it all helps, and serves as 
valuable phonological input.

 It’s important here to distinguish between 
phonological information and acquisition and 
language/grammar acquisition.

 They’re interconnected, but development is separate.
 That’s why you can kids with great pronunciation but 

terrible grammar, and kids with great grammar and 
terrible pronunciation.



Now, before we get into specific exercises…

 I want you to tell me what the ideal listening exercise 
should do?

 In groups, talk about the difficulties you face when 
doing listening exercises with students of infantil?

 Why is it so difficult?
 What can be done to make them more accessible to 

the students?



Now we’re going to look at some concrete cases from the 
infantil texts.

Natural Science Lesson 14. Test Unit 9. Activity 1.



Text

 1. About 200,000 years ago, people learned to make fire and cook 
food.

 2. They liked to paint pictures of animals. We can still see some of 
these paintings today.

 3. About 10,000 years ago, people started to build homes and live
in small villages.

 4. They kept pigs, sheep, goats and oxen. They got milk, meat and 
skins from these animals. They made cheese from the milk and 
clothes from the skins.

 5. The first plough was probably invented about 8,000 years ago 
in Ancient Egypt. It was called the ard.

 6. The first wheels were made of solid wood.
 7. About 5,000 years ago, in Mesopotamia, people learned to heat 

certain rocks and extract the metal.
 8. Today we extract iron from iron ore in big furnaces.



First…

 We have to understand what we’re asking of the 
students.

 We’re asking the students to take a continuous 
speech signal and pick out the two or three words 
they know and match that to a picture:

Fire Food



However….

 What do you notice about the text?



That’s right!

 There’s lots of extra words there that the kids don’t 
need, and have no way of processing! 
 200, 000 years ago…(a 7 year old cannot cognitively process 

this sort of temporal information)
 Probably invented… laws of probability are very difficult for 7 

year olds to understand.
 Solid wood… ‘solid’.



This is important though, because…

 It imitates real life input.
 Montreal story.
 Most input for children is inaccessible. In a given 

day, a four year old might only really understand 
about 5% of the words they hear.

 Is it bad for a four year old to be exposed to input 
they can’t cognitively process?



So, what do we have to do to make these activities 
more accessible to the students…

 My opinion:

 First contextualize information….
 Then ‘prime’



Contextualized information

 We have lots of visual inputs here to play with to 
contextualize the listening that they’re about to hear.

 Contextualizing information ‘grounds’ the activity, 
everything is not abstract.



There are lots of ways to contextualize…

 The information or make it meaningful to the 
students.

 It gives an initial structure to the information and 
gives the learner cues about what they’re going to be 
hearing.

 Contextualizing the content also engages the learner 
in a narrative in a way that they can relate to 
previously learned information. 

 One way to contextualize is by showing pictures and 
reviewing vocabulary:



Contextualization can also be accomplished with 
videos, games, etc.

 https://www.youtube.com/watch?v=Ygpzm0S_rPQ
 https://www.youtube.com/watch?v=hO1tzmi1V5g

(3:34)
 https://www.youtube.com/watch?v=o2O_nHYbcJE

 Basically any activity that can give the listening some 
sort of base and prepare the child for what he/she is 
about to hear is ok. This doesn’t have to take up a lot 
of time, it’s just a warm up. 

https://www.youtube.com/watch?v=Ygpzm0S_rPQ
https://www.youtube.com/watch?v=hO1tzmi1V5g
https://www.youtube.com/watch?v=o2O_nHYbcJE


Priming is similar, and can often be done at the 
same time as contextualization.

 Priming is a tool psychologists and psycholinguists 
use in which we take a specific stimulus and try to 
manipulate how a subject perceives (visually or 
auditorily) and/or behaves.

 Watch these videos of priming in action…
 https://www.youtube.com/watch?v=JiTz2i4VHFw
 Now in the following video, watch how fast you start 

to recognize each new image because you’ve been 
primed to perceive certain things:

 https://www.youtube.com/watch?v=K0DRmW8C1G
Y

https://www.youtube.com/watch?v=JiTz2i4VHFw
https://www.youtube.com/watch?v=K0DRmW8C1GY


Now watch….

 How you can even be fooled by priming:
 https://www.youtube.com/watch?v=V2UrM0IgX58

https://www.youtube.com/watch?v=V2UrM0IgX58


Most of the time…

 We use priming to try to trick a subject into 
perceiving something that is not there.

 However, we can use this strong effect to get the 
students ready to focus their attention on specific 
sounds/words. This is the essence of what we’re 
trying to do with listening activities.



In the laboratory…

 Priming is pretty sophisticated, but in the classroom, 
priming is as easy as contextualizing the 
information.

 A simple prime for the exercise we’re dealing with 
here could be a chant from the book, or even a poem 
in which many of the vocabulary words are repeated.

 The act of reciting the chant, will bring the 
vocabulary word (and how it sounds) to the recent 
memory, making it easier to recover or access when 
doing the exercise.



Also…

 The pictures provide excellent visual primes for the students.
 Question: How much time do you spend talking about what 

the children see in the picture before starting the activity.
 For example: who sees ‘fire’?  I see ‘fire’, does anyone else see 

‘fire’?  ‘Fire’s’ red and REALLY HOT!’, does anyone see ‘fire’.  
We’ve just primed them 4 times with the word ‘fire’ and given 
them two sensorial cues to help them access this word from 
their memory (red, visual, HOT!, tactile). 

 The kids at this point can probably discriminate the word fire 
from the audio file.

 In essence, priming gets the student ready to focus their 
attention on the key words they’re going to need to know to 
perform the listening activity. 



OK, so let’s brainstorm

 In groups, look at the following exercise. Brainstorm 
of ways that you can contextualize the information 
and prime the students to focus their attention on 
the necessary vocabulary.
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